
knowledge—are discernable in contemporary
learning theories. Behaviorist learning theor-
ies reflect Aristotle’s focus on experience and
associations while cognitive learning theories
reflect Plato’s assertion that internal processes
give meaning to experience.

A few definitions are in order as we launch
this series on learning, instruction, and teach-
ing. Driscoll (2000, p. 3) defines learning as
“a persisting change in performance or perfor-
mance potential that results from experience
and interaction with the world.” Learning
theories offer guidance on how to select those
experiences and interactions. Driscoll (2000,
p. 25) defines instruction as “… any deliberate
arrangement of events to facilitate a learner’s
acquisition of some goal.” Instruction then is
not primarily what occurs in the classroom
but centers on the planning process. Teaching
is the direct interaction between a learner and
the agent of the instruction … a textbook, a
Web site, a professor writing on a chalkboard!

In our next issue we will look into some central
principles of Behaviorism: the associations
between an environmental stimulus and a be-
havioral response, strengthening a response
through reinforcement, and teaching new
behaviors. We will also suggest ways to apply
these Behaviorist principles to classroom
management, course design, and performance
improvement.         – Deborah Armstrong
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We often are so engulfed in the busyness of
teaching that we fail to take the time to wonder
about learning. How do we account for the
marvelous phenomenon of human learning?
Which teaching strategies increase the likeli-
hood that deep and lasting learning will occur?
Though there are no simple answers, we plan
to address these questions throughout this
academic year in our newsletter’s lead story.
We will devote the next issue’s article to be-
haviorist approaches to learning. Behaviorist
learning theory places primary emphasis on
observable behavior and explains learning as
a function of associations between the environ-
ment and behavior. In the following articles
we will explore cognitive theories of learning
which emphasize knowledge and understanding
and focus on internal processes such as attention
and memory. We will conclude this series with
an article devoted to Robert Gagné’s learning
theory, including an overview of the Nine
Events of Instruction, events designed to stimu-
late internal learning processes and built directly
into instruction.

Questions about the nature of learning and
knowledge are ancient, tracing their origins
back to the philosophical traditions of Plato
and Aristotle. Plato believed that the core of
human knowledge was the internal process of
reason. Experience was given meaning only
through the faculty of human reason. A gen-
eration later, Aristotle wrote that all knowledge
comes from experience, specifically from
creating associations between experiences.
For Aristotle, the seat of knowledge, and thus
learning, was external and came from the
environment. These two perspectives—one
that holds that the ultimate source of knowledge
is internal and springs from human reasoning,
and the other that experience is the source of

From Theory to Practice:
How People Learn, How We Can Help
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This time of year always 
makes me think about 
the next two to six months.
I have bulbs that must go
in the ground soon and my
January course needs to
be designed and developed.

 For both I’m thinking
about trying new things.

If you too are thinking about trying out some-
thing new in your teaching now is a good time
to begin working on it. If you’d like help, ideas,
or someone to bounce your ideas off, please
remember the OTL. We have planned
workshops on many topics. Also for you are
the excellent books and videos in the OTL
reading room. OTL personnel can also meet
with you to discuss your ideas.

In addition to these services for individual
faculty members, OTL also partners with other
campus organizations to help facilitate excel-
lence in teaching at Wayne State University.
During the Summer of 2002 the OTL was
involved in several major collaborations which,
if they didn’t affect you directly, may have had
an impact on your graduate students or your
colleagues. I’d like to share some of those with
you now.

The OTL, once again, helped welcome new
instructors, both full-time faculty and graduate
teaching assistants (GTAs), to the WSU campus
in August. The continuing collaboration with
the Graduate School for the GTA Orientation
and the new faculty welcome are both described
in the accompanying articles.

The Summer Institute for faculty was a new
collaboration in the Summer of 2002. The
OTL, the WSU libraries and C&IT worked
together to design and deliver a concentrated
study of  technology (instructional and research)
for twenty faculty members on campus during
the week of August 5th to 9th 2002. Provost
Bantz supported this initiative and provided
participants with instructional technology so
they could easily do what they learned.

In another summer project, members of the
OTL staff directly participated in an ad hoc
team, chaired by Patrick Gossman, but drawn
from various units across campus (three

Director’s
    Corner....

divisions of C&IT, the WSU libraries, faculty,
UGE 1000 personnel, and administrators from
various colleges) to try to make the simultaneous
introduction of Pipeline, web for faculty, and
automatically created Blackboard courses as
smooth as possible for those teaching at Wayne
State University.

As the Fall simultaneous roll-out would affect
everyone teaching for Wayne State University
our collaborative team decided that everyone
teaching at Wayne State University should have
a convenient resource. Hence the idea of the
Quick Start Guide was born. Although it took
the entire group of twenty-four to get the Quick
Start Guide in the hands of all teaching faculty
a special note of thanks needs to go to the
writing team: Mary Waker from the College
of Education, Bob Berman from the Depart-
ment of Mathematics, and Deborah Armstrong
from the Office for Teaching and Learning.

What was accomplished during the brief space
of a few weeks could not have been accomplish-
ed without the participation and partnership
by the twenty-four individuals listed in the
Quick Start Guide. Contributions ranged from
leadership, to financing, to writing, to editing,
to distribution, to presentations. Several mem-
bers were involved at multiple levels. Although
there were some bumps in the introduction of
these new systems, I believe this cross univer-
sity collaboration paved the way for a much
smoother introduction this Fall—thereby
allowing faculty to do what they do best: teach
and research without needing tremendous
quantities of time to learn the new systems.

The OTL will continue to foster relations with
other units and will help others bring to you
resources which may benefit you—even if
we won’t be directly providing those services.
 Therefore, there are two people I’d like to
introduce to you: Geoff Nathan and Jan
Collins-Eaglin. In our next issue we will feature
each of them and let you know how they can
help you as faculty. We will also be including
a feature insert on assessments at Wayne State
University from Jack Kay, Associate Provost,
Retention and Assessment.

It’s Worth Reading
This month, the bookshelf spotlight falls on—

Psychology of Learning
for Instruction

We open this academic year with a review of
Marcy Driscoll’s Psychology of Learning for
Instruction. Written for those with little or no
background in learning theory, Driscoll carefully
relates learning theory to instructional practice.
A chapter on learning and motivation for ex-
ample concludes with suggested strategies for
gaining and sustaining students’ attention, a
crucial component of motivation.

Several familiar theories of learning are discussed,
including Behaviorism (remember Pavlov’s
dog?). There are, of course, many other learning
theories and Driscoll presents an array of these.
A chapter devoted to learning and cognition
reviews cognitive information processing theory,
the view that the processes involved in learning
are analogous to those used by a computer.
Driscoll dedicates other chapters to meaningful
learning and schema theory, constructivism,
and the biological bases of learning and memory.

The final chapter is devoted to the work of in-
structional theorist Robert Gagné. Gagné pro-
posed an instructional theory that incorporates
a taxonomy of learning objectives and suggests
conditions under which these objectives can
be achieved. The third piece of Gagné’s instruct-
ional theory is a very practical model for arrang-
ing instructional events so that students’ cog-
nitive processes are active. Are you curious
about Gagné’s model? Stop by the OTL, have a
cup of coffee, and take a look at chapter 10!
References:
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If we stop to think for a moment, it is not difficult to generate a list of competencies for
classroom teaching. Such a list might include: (1) demonstrate content expertise, (2) promote
active learning, and (3) encourage student questions. What are the competencies for online
teaching? The International Board of Standards for Training, Performance and Instruction
(IBSTPI) is currently expanding its instructor competencies to include online teaching
(http://www.ibstpi.org). What follows is a brief overview of several preliminary IBSTPI
competencies.

A competency is a specific range of knowledge and skill brought to a specialized task. Like any
professional ability, competencies reflect philosophical values. Goodyear, Salmon, and Spector
(2001) suggest that the following values should drive competencies for teaching online: (1)
learner collaboration, (2) a democratization of learning activities and roles, (3) inclusiveness,
and (4) helping students take responsibility for, and control of, their own learning.

The online teacher plays several roles, one of which is the Process Facilitator—facilitating the
many online activities that support student learning. The competencies listed below are
associated with this role:

1. Challenge participants, but support them both individually and as a group
2. Tolerate ambiguity when working with individuals and groups
3. Summarize key points in a discussion
4. Decide when not to contribute
5. Understand the students’ perspective, expectations, culture, and learning needs
6. Help pace the learning process
7. Intervene to provide direction, give information, manage disagreements, and 

draw in participants
8. Establish a sense of equality

We’ll continue to watch the development of competencies for online teaching and will report
periodically on this emergent issue in online education.

References:
Goodyear, P., Salmon, G., & Spector, M. J. (2001). Competencies for online teaching: A special report. Educational Technology Research and Development,
49(1), 65-72.
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Competencies for Online Teaching

At the September 19th  Technology
in Learning presentation, Diane 
Featherston and Suzanne Billingsley,
from the College of Nursing co-present-

ed their online teaching experiences—both
successes and lessons learned—for the first
online course offered at the College of Nursing.

They had only six weeks to prepare and develop
a semester-long course for the College of Nurs-
ing. Their strategy was simple—develop as much
as possible in the six-week period and continue
developing the course throughout the semester.
With the assistance of two course designers/
technical assistants they had the course syllabus,

First Online Course Delivered in the College of Nursing
support materials, and content for three lectures
in Blackboard when the semester began. “Tell
the students upfront what [and when] to expect
while taking
the course;
and as the
facilitator, give
the students
feedback,”

 

said  Featherston. Guidelines were provided
online for the discussions, grading criteria,
quizzes, as well as directions for use of the
Electronic Reserve, a resource students would
need for their library assignments.

After teaching online Featherston had a lengthy
list of factors to consider for future online
course development. These included an orient-
ation to Blackboard, “how to” lessons very early
in the course, a tutorial for the three online
faculty co-instructors before the course, email
confidentiality, animated case studies, putting
topic qualifiers in the message headers, and print-
ing hard copies of all the discussion groups.

Diane Featherston and Suzanne
Billingsley, from the College of
Nursing co-presented their online
teaching experiences at the OTL
Technology in Learning Series.

New faculty enjoy lunch at the OTL Open House.

OTL OPEN HOUSE

During the last week of August, OTL partici-
pated in the University’s New Faculty Orienta-
tion, a two-day event that introduced new
faculty to their roles and responsibilities at
WSU. The orientation featured presentations
about the various units on campus and available
faculty support. On the second day of the
orientation, new faculty members attended a
presentation by Dr. Donna Green, Director of
the OTL, which introduced OTL’s services to
support individual faculty members in the
development of instructional skills.

After the university-wide orientation, the new
faculty visited OTL for an Open House, during
which they toured the reading room, multi-
media classroom, and the Faculty Multimedia
Lab (FacDev). The FacDev contains state-of-
the art PC and Mac workstations equipped
with applications for presentations, sound
and video editing, graphics, and scanning. A
luncheon for all those who had participated
in the orientation followed. The Open House
and luncheon were designed, according to
Dr. Green, “to provide an opportunity for the
new faculty members to meet their peers and
interact with session presenters.”
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We often are so engulfed in the busyness of
teaching that we fail to take the time to wonder
about learning. How do we account for the
marvelous phenomenon of human learning?
Which teaching strategies increase the likeli-
hood that deep and lasting learning will occur?
Though there are no simple answers, we plan
to address these questions throughout this
academic year in our newsletter’s lead story.
We will devote the next issue’s article to be-
haviorist approaches to learning. Behaviorist
learning theory places primary emphasis on
observable behavior and explains learning as
a function of associations between the environ-
ment and behavior. In the following articles
we will explore cognitive theories of learning
which emphasize knowledge and understanding
and focus on internal processes such as attention
and memory. We will conclude this series with
an article devoted to Robert Gagné’s learning
theory, including an overview of the Nine
Events of Instruction, events designed to stimu-
late internal learning processes and built directly
into instruction.

Questions about the nature of learning and
knowledge are ancient, tracing their origins
back to the philosophical traditions of Plato
and Aristotle. Plato believed that the core of
human knowledge was the internal process of
reason. Experience was given meaning only
through the faculty of human reason. A gen-
eration later, Aristotle wrote that all knowledge
comes from experience, specifically from
creating associations between experiences.
For Aristotle, the seat of knowledge, and thus
learning, was external and came from the
environment. These two perspectives—one
that holds that the ultimate source of knowledge
is internal and springs from human reasoning,
and the other that experience is the source of

Before the start of every school year, the Office
for Teaching and Learning, in conjunction
with the Graduate School, hosts an orientation
for graduate teaching assistants (GTAs). All
new WSU GTAs are invited and required to
attend. During this two-day event (with a third
day reserved for international students), GTAs
attend several workshops related to teaching
and other aspects of graduate life.

This year’s GTA orientation was held August
28th – 30th and we’re pleased to report that it
was a huge success! This program is constantly
evolving, and in recent years OTL and the

GTA Orientation at WSU
Graduate School have instituted several
changes, such as offering multiple concurrent
workshops and awarding GTAs a certificate
of teaching development. Our goal is to help
GTAs assimilate into their new roles, as well
as into the Wayne State community. During
this orientation, new GTAs start developing
teaching skills and are familiarized with campus
resources designed to help improve those skills.

In addition to the Graduate School and OTL,
faculty members were also involved, leading
workshops and facilitating microteaching
segments for GTAs in their disciplines. We
would like to thank all who participated for
donating their valuable time and expertise!

For more about the GTA Orientation, see
http://www.otl.wayne.edu/GTA_Orientation/
for a description of the sessions offered and
who presented, or ask GTAs in your depart-
ment about their experiences. If you’d like to
know more about how to participate in this
program, please contact Kristi Wolfe at 7-0250
or kwolfe@wayne.edu.

Students attended several sessions during GTA Orientation in preparing
for their positions as a Graduate Teaching Assistants.

New Resources for
Faculty at OTL:

Software Training on CD ROMs!
New to the OTL’s resources for faculty are
several CD ROMs for self-paced tutorials for
learning new software. This is a wonderful
way for individual faculty to learn new software
at their own pace and at a time that is con-
venient for them. Topics for these CDs include:

• PowerPoint XP
• Dreamweaver 4.0
• Flash 5.0
• PowerPoint XP
• Windows XP
• Mac OS X
• Digital Juice 2.0—a selection of graphics and
backgrounds for PowerPoint.

These training CD ROMs are located in OTL’s
FacDev lab, room 2214, at the Undergraduate
Library. You may drop-in for use of the CD
ROMS anytime during regular office hours
8:30 am – 5 pm at OTL. Remember—OTL
always has a pot of coffee (or tea) brewing!

is published throughout the academic year. Copies are
available to all who teach at Wayne State University.
[Fall 2002]

Editor:   Donna Green

Contributing
Writers:  Deborah Armstrong

Helayne Beavers
Donna Green
Kristi Wolfe

Layout &
Design:  Laura Barnard

Wayne State University – People working together to provide quality service

Wayne State University is an equal opportunity/affirmative action employer.

2210 Adamany Undergraduate Library

Wayne State University

Detroit, MI 48202-3967


