In this Issue...

Director's Corner..............

Teach*EASE
Assessments in
Blackboard............c.......... 3

Teaching Tips Q&A
Re: essay questions........

WAYNE STATE
UNIVERSITY

Office for Teaching and Learning

Director
Donna Green
313.577.6448

ai4641@wayne.edu

Assistant Director
Pending
313.577.6512
ai4641@wayne.edu

Program Coordinator
Deborah Armstrong
313.577.9669
aa7943@wayne.edu

Graphic Designer
Laura Barnard
313.577.0243

ab0071@wayne.edu

Instructional Consultant
Karen Frade
313.577.0250
af0717@wayne.edu

Graduate Student Assistants
M. Khurram Bhatti
313.577.0250
ai9839@wayne.edu

Nancy O’Neale
313.577.0250
ah9947@wayne.edu

How to contact us:

Office for Teaching and Learning
2210 Adamany Undergraduate Library
Wayne State University
Detroit, M1 48202-3967

http://www.otl.wayne.edu

Hours:
Mon.-Fri. 8:30 am - 5:00 pm
313.577.8224

OTL Mission Statement

2"‘ The Office for Teaching and Learning
5_ promotes excellence in teaching in the
University at all levels. It supports
individual faculty members in the development of
instructional skills. OTL staff conduct workshops
and seminars, provide individual and departmental
consultations, observe classes, and assist in the
drafting of teaching portfolios and in the
development of instructional technology.
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Outcomes-Based Assessment

Like most professors you probably have a
general idea of what you'd like your students
to learn by the end of their studies with you.
Have you ever wondered if they learned what
you wanted them to learn?

If you answered yes to this question the topic
of outcomes-based assessment may be of in-
terest to you. Outcomes-based assessments
demand a clear understanding of the nature
of what is to be learned. Once this is clearly
understood, appropriate assessments can be
designed to measure the appropriate level of
the knowledge, skills and attitudes acquired
through a course.

This is beneficial for three reasons. First, the
specification of learning outcomes helps the
students to understand what they are to learn
in the course. Second, the design of assessments
which measure the knowledge, skills and atti-
tudes to be learned provides better account-

ability for both the students and the professor.
Finally, with clearer statements about what is
to be learned in a course, it will be easier for
prospective students to decide if the education
they desire is likely to occur in the course(s)

they have chosen.

So what are learning outcomes?

Learning outcomes tend to be the express-
ion of the best judgements about the content
area in which a particular group or person has
expertise. Learning outcomes represent what
instructors want students to learn. An out-
comes-based curriculum is simply a way for
faculty to identify for themselves, and for their
students, the specific aims of each course.

Learning outcomes not only identify what
should be learned but also how that learning
can be assessed.

“Learning outcomes specify the observable
and/or measurable knowledge, skills and
judgement which a person is expected to
have developed or acquired as the result
of a course of study or a set of identifiable
experiences. They are about what a person
should know or be able to do or demonstrate
at a given point in their development”
(Innerd, et al., 1997, p.10).

Learning outcomes must be specific, clear,
concise, unambiguous and understood by
professor and student. Learning outcomes
should be written using verbs which require
verifiable (measurable or observable) per-
formances.

Developing good learning outcomes requires
amatch between the learning that one desires
and the measurement of that learning through
assessments. Bloom's taxonomy of the cogni-
tive domain is a useful framework to use
when developing learning outcomes and
assessments. A review of a re-release of this
framework is summarized in this newsletter
on page two.

An example may help:

Course Objective: To examine selected tech-
niques and processes that can be used in
marketing decision-making.

Learning Outcome—uwith inappropriate
assessment: The student will demonstrate
the effective use of marketing decision-

Continued on page 4...Assessment
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Today I'd like to talk
about something that

is near and dear to my
heart—one aspect of the
positive relationship bet-
ween researching and
teaching. I don't believe
that universities can only
do research well or only do teaching well.

| believe that a strong research institution,
such as Wayne State, should be able to lever-
age the research skills to do both well.

In last year’s lead stories we talked about the
Boyer report and how research institutions
can, and should, have an advantage over other
institutions in the field of higher education
because they can involve students more direct-
ly in research. Today I'd like to highlight
another advantage research institutions should
have over other institutes of higher learning.

The strong research skills, shared by most
faculty at Wayne State University, when applied
to one’s own teaching, can serve to modify
and enhance that portion of a professor’s life.

In a research frame of mind, professors will
carefully analyze their own previous find-
ings before writing a publication about the
research and moving into the next research
stage. As professors begin to pull together
course material, determine course activities
and develop a syllabus while designing or re-
designing a course, they also, generally reflect
upon what worked and what didn't in the
past. In this case, the professor focuses on

a previous course iteration or other courses
taught. You have probably just completed
that process as we've just ended one semester
and are beginning the next.

When getting ready to develop a new study
or write a new publication, researchers also
review relevant literature and attend confer-
ences. Research design, analysis and synthesis
are critical skills for the successful development
and completion of research projects. These
research skills can also be applied in the in-
structional realm and many WSU professors
do just that.

Just as academics learn about disciplinary
advances through conferences and publica-
tions, they can also learn about teaching and/or
facilitating learning through similar avenues.
Many also use their research skills to improve
their courses through planned systematic
instructional design and measure the results
of those changes. Others go further developing
studies around their teaching, and publish
their findings in either their own discipline
or in a cross disciplinary forum that speaks
directly to teaching in higher education.
Most disciplines today encourage teaching
development within the discipline through
specific publications which feature research
and thoughtful contributions on teaching.
There are also a host of cross-disciplinary
journals and conferences which focus on
teaching in higher education.

Recently eleven of your colleagues made pre-
sentations and participated in the inaugural
meeting of Lilly Conference - North. We've
included an insert in this newsletter which
tells about the conference, summarizes the
WSU presentations and gives the presenters’
reactions to what they experienced at this
cross disciplinary teaching conference and
learning community.

We're hoping that by sharing this informa-
tion, you may consider sharing your teach-
ing experiences at future conferences and that
you'll apply some of your research skills to
your teaching.

If you would like to gather some ideas from
a teaching conference but don't want to travel
too far then please join us at the Third Annu-
al Teaching and Learning with Technology
Roundtable Conference. Colleagues at Wayne
State University who have incorporated tech-
nology into their teaching will be sharing
their experiences and research findings on
March 7, 2002. This year’s theme is: Teach-
ing and Learning with e-Technology. The con-
ference will be held at the David Adamany
Undergraduate Library.

See you there! m

1t Worth Reading

This month, the bookshelf spotlight falls on—

Taxonomy

Educational
Objectives

This month we review a classic in the field of
education: Benjamin Bloom’s Taxonomy of
Educational Objectives. Don't let the rather
dry title put you off; this book is a useful tool
for categorizing the types of learning outcomes
you want from students. It’s also a useful tool
when writing assessment questions. The tax-
0nomy COVErs Six areas:

Knowledge

« the ability to recall specific and isolated
bits of information

e e.g. List the names of three important phil-
osophers in eighteenth-century France

Comprehension

« the ability to grasp ideas, a basic level of
understanding

« e.g. Describe each philosopher’s major
contribution to eighteenth-century French
intellectual life.

Application

« the ability to use abstractions (rules,
methods and materials) in new and con-
crete situations, the ability to transfer
comprehension to a new situation

* e.g. Relate each philosopher’s ideas to
concurrent intellectual trends in the
American colonies.

Analysis

« the ability to break down material into
constituent elements in order to under-
stand the organizational structure

« e.g. Outline the development of one
philosopher’s ideas, taking into account
such elements as societal influence,
political positions and economic realities.
(Do not limit your analysis to just these
three elements, consider at least two others.)

Continued on page 4...Its Worth Reading



Teaching
IDS Q&A

Q: 1 always include at least one essay
question on my exams because | believe that
essays are an excellent way to test complex
learning outcomes. What guidelines exist
for writing effective essay questions?

A Youreonthe right track... essay questions
are most appropriate for testing students’
abilities to analyze, synthesize and evaluate
information. Unfortunately too many essay
questions only require students to recall factual
knowledge (which is easier to assess with
more objective questions). Consider the
difference between these two essay questions:

Recall: List and explain two methods for
nominating candidates to office.

Analysis: Candidates for offices such as
the U.S. Senate are nominated by one of
two systems. Briefly describe each system
and then provide three arguments for
supporting each system and three argu-
ments for not supporting each system
(adapted from Jacobs and Chase, 1992).

The first question requires simple recall of
facts; the second goes further and requires
students to analyze the information. Questions
that ask students to distinguish, differentiate,
expand, propose or draw conclusions aim at
the higher levels of knowledge that are best
suited to essay questions. (For more informa-
tion on levels of knowledge, see this month’s
Its Worth Reading article.)

Avoid vague or misleading language when
writing essay questions. Questions that are
too general in nature could lead to a wide
variety of “correct” answers; you could have
serious difficulty equitably grading these

Continued on page 4...Tips Q&A
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Assessments in Blackboard

Perhaps you have been thinking about putting a quiz or survey onto your Blackboard course
Web site. There are many useful features within the assessment tool panel to help you.
Faculty members use assessments for a variety of reasons such as increasing student preparedness
and measuring student progress. With Blackboard, you can create quizzes, exams and surveys
with ease. The program allows you to create multiple choice, matching, true and false, fill
in the blank, short answer and essay style questions. Using the advanced menu options, you
can add multimedia, digitized images and sounds to your assessments. Exams can be password
protected, timed and allow for instant feedback mechanisms if desired.

Once the quiz, exam or survey is created, an announcement is generated by default to the
opening page of your Web site so that students are prompted to take the assessment as soon
as they login to the course. They simply click on the link and begin. If a faculty member
wants an exam to be proctored, arrangements can be made to have the class meet in a
computer lab where the students can be observed. There is a pool manager that allows faculty
members to store questions for repeated use and pools from other sources can also be im-
ported and utilized.

Scores are automatic-
ally calculated for
objective-type ques-
tions such as multiple
choice and appear in
the Online Grade-
book, accessible to
the course instructor
through the Control
Panel. The Online
Gradebook offers the
instructor different
ways to view assess-
ment data: view by
individual, view by
item, or spreadsheet

Sample of a quiz students might view online in a Blackboard course.

view. The spreadsheet view
shows assessment results for
all students and can be ex-
ported to an external spread-
sheet program like Excel.
Once the scores have been
recorded in the Online Grade-
book, students can check
their grades online and

keep track of their progress.

If you are interested in
learning more about the
assessment features within
Blackboard, see the calendar

Sample of the instructor’s spreadsheet view in Blackboard’s Online Gradebook.  of events on our \Web site

at http://www.otl.wayne.edu/calendar.html or call to make an appointment with one of
the OTL staff at 577-8224. m



Assessment...continued from page 1

making techniques by answering multiple
choice questions.

Well articulated learning outcome: The
student, when presented with information,
will be able to decide which analysis tech-
nique is appropriate and will be able to do
the calculations. Primary analysis techniques
include: contribution analysis, cannibaliza-
tion analysis, profitability analysis and cash-
flow analysis.

In the next issue of our newsletter we'll list
many of the multiple and varied types of learn-
ing assessments. More in-depth discussions
of these various types of assessments will take
place in the next learning outcomes workshop
hosted by the Office for Teaching and Learning.

If you'd like to know more on this topic please consider
attending OTL’s workshop, Turning Your Objectives
into Students’ Learning Outcomes on March 8,
2002. To register for this workshop or to schedule an
“On-The-Road” workshop please call 577-9669. m

References:

Innerd, W.,, Green, D., Towson, S. and Collins, M. (1997). Prior learning
assessment and recognition: The learning outcomes-based approach—A handbook.
Ottawa Canada: Human Resource Partnerships: Human Resource
Development Canada. (Available in OTL’s reading room.)
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Its Worth Reading...continued from page 2

Synthesis

« the ability to combine elements into a
whole in such a way as to constitute a
pattern or structure not clearly there before.

* e.g. Propose two ways Jean-Jacques
Rousseau might modify his philosophy of
education were he to spend a week observ-
ing an urban elementary classroom.

Evaluation

« the ability to make judgments about the
value of ideas, works, solutions, methods,
materials, etc.

« e.g. Given the ultimate successes and
excesses of the French Revolution, critique
relevant ideas of three eighteenth-century
French philosophers.

Of course we all want students to learn, but
what type of learning are you after, and what
must your students do to demonstrate their
mastery? Bloom's taxonomy offers a practical
scheme for developing educational goals in
the cognitive domain. m

References:

Bloom, B. (1956/1984). A taxonomy of educational objectives: The classification
of educational goals. New York: Longman.

Tips Q&A...continued from page 3

answers. Consider the difference between
these two essay questions:

Vague: You are the president of the United
States. What economic policies would
you pursue?

Specific: You are the president of the
United States. State your goals for em-
ployment, price levels and rate of real
economic growth. What fiscal and mon-
etary policies would you implement to
achieve your goals (Jacobs and Chase,
1992, p. 275)?

Writing effective essay questions is a skill that
develops with experience. Keep notes on what
works and what doesn't and use that data to
improve your essay questions. m

References:

Jacobs, L. C., & Chase, C. I. (1992). Developing and using tests effectively:
A guide for faculty. San Francisco: Jossey-Bass Publishers.

PBS LIVE TELECONFERENCE

Instructional Technology Survival Skills:
Improving Multimedia and Online Courses
with Instructional Design
February 28, 2002
2:30 - 4:00 pm at Bernath Auditorium, UGL

No Registration Required




