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OTL Mission Statement

I‘ The Office for Teaching and Learning
> promotes excellence in teaching in the
wdwarnine - Unjversity at all levels. It supports
individual faculty members in the development of
instructional skills. OTL staff conduct workshops
and seminars, provide individual and departmental
consultations, observe classes, and assist in the
drafting of teaching portfolios and in the
development of instructional technology.
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Freshmen Year: Establishing the
Foundation for Inquiry-Based Learning

The second of the Boyer Commission’s
ten suggestions for improvement of
undergraduate education at research
universities is to construct an inquiry-based
freshman year that will effectively serve as
the foundation to undergraduate, and
possibly, graduate study.

Educators agree that the first year of post-
secondary schooling represents a crucial
juncture academically and socially. For
those recently graduated from high school,
it represents a major shift in how they
learn. Both residential and commuter
students face formidable challenges posed
by new people, environments and expect-
ations. Ideally, given these realities the
freshmen year should perform two key
roles: (1) provide the bridge between high
school and undergraduate learning, and
(2) build enthusiasm within the student
for what lies ahead of them as active
learners and participants at research
universities.

At most universities however, just the
opposite appears to be happening during
this formative stage of intellectual de-
velopment. Factors cited include the large
number of freshmen enrolled in remedia-
tion programs, introductory courses that
rehash previously learned subject matter,
lack of exposure to senior faculty, and
lack of general education requirements.
The Commission strongly recommends
the development of freshmen curriculum
that promotes intellectual integration and
a common base of knowledge.

To support research universities
committed to the construction of an

inquiry-based freshmen year, the Com-
mission makes four recommendations
(Boyer Commission, 1998, Weblink:
Construct an Inquiry-Based Freshman
Year).

« Students entering a research university should
be adequately prepared. Where remediation
is required it should be completed prior to
entering the undergraduate program.

« As a foundation to the learning experience,
small seminars taught by senior faculty and
requiring extensive writing should be offered
to all first-year students.

« Freshman should be presented with opportun-
ities to learn through collaborative activity
in all of their learning experiences.

* The freshman year should be constructed to
reflect an integrated, interdisciplinary, inquiry-
based experience.

The role of individual faculty is a critical
component in the equation that cannot
be ignored. How might faculty be invol-
ved, particularly if they do not exert
significant voice on a curriculum com-
mittee? Perhaps the answer may be found
in two areas: the teaching community
and the classroom itself.
« Provide students opportunities to develop
critical thinking through writing assignments.
« Assign small groups to work collaboratively
on a single inquiry-based topic or problem.
* Use senior students as role models and
resources for freshman, e.g., seniors to help
facilitate small group discussions, share
their research. m

References:

The Boyer Commission on Educating Undergraduates in the Research
University. 1998. Reinventing Undergraduate Education: A Blueprint for
America’s Research Universities. SUNY Stoneybrook.
http://notes.cc.sunysh.edu/Pres/boyer.nsf



Director’s
Cornetr....

Change is in the air.
Seasons are changing. As
Fall turns into Winter
we adjust with changes
to our clothing, driving
patterns, and other habits.
As we've all undoubtedly
noticed, change is also
occurring in higher education.

More and more academics are utilizing
alternative ways of helping students to
learn—whether it be more active learning
in the classroom, alternative ways of
presenting information in class (Power-
Point versus overheads and chalk) or alter-
native delivery methods of both informa-
tion and learning (from simply course
syllabi on the Web to full courses on the
Web). Greater access to the today’s tech-
nologies has allowed and encouraged
many of these changes.

Last month I attended Educause, a joint
information technology and teaching &
learning conference. Educause is an organ-
ization that is concerned with the intro-
duction, use, and management of infor-
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mation resources and technologies in
teaching, learning, scholarship, research,
and institutional management. Conference
attendees included Educause members,
advocates for the users of technology, and
managers of the information technology
departments in universities. There were
6500 attendees, almost all of them either
users or managers of technology for teach-
ing or scholarship, including several
attendees from Wayne State. At this con-
ference it seemed as though everyone in
every institution must be a strong user of
technology.

However, as you know adoption of various
technologies for teaching is not as pervasive
as this. Adoption has generally occurred
on an individual basis or in small pockets
around campuses. Although there may be
issues relating to access to the technologies
or knowledge of their use, these reasons
alone do not appear to be the most import-
ant factors determining whether or not

individual faculty members will decide

to adopt technology tools for teaching.

Some faculty use technology because they
believe it enhances learning, others resist
it because they believe that with it learning
may suffer. | agree with both sides. Tech-
nology for technology’s sake is likely a
waste of time and may detract from the
teaching and learning process. However,

technology, when chosen to mesh with
the teaching strategies and learning out-
comes desired for a course, can certainly
enhance student learning.

When should one use technology in con-
junction with teaching? When it enhances
learning and doesn't require too great a
time commitment, or it doesnt adversely
affect learning and it saves you time and
energy. Appropriate use of technology can
lead to enhanced student learning and
long-term efficiencies, and time savings
in course preparation and record keeping.

The OTLSs role with regard to technology
in education is not to provide technology
training per se, but to help with the stickier
of issues of:

* ascertaining when a technology might
be an appropriate tool for a given
course and when it might not be, and

 when technology is used, planning
how it can best facilitate the desired
learning outcomes.

If you are considering the use, or expanded
use, of technology in teaching please
remember OTL has the facilities and
expertise to help you more quickly become
comfortable with whatever technology is
appropriate for your courses. Please call
or come by and see us. =

Click Here! An e-Commerce Course

2 o ara®® It is becoming more

commonplace in our increasingly
networked world to purchase services and
products online. Have you ever wondered
about what e-commerce entrepreneurs
need to consider when creating those
online sites? David Bowen, Associate
Professor in the Interdisciplinary Studies
program, works with students as they
learn what it takes to design and develop
a Web site for e-commerce—his students
actually create an imaginary online
business Web site!

Students in Dr. Bowen's AGS 3360 course,
eCommerce: Using the Web to Find and
Service Customers, work in teams to register
an imaginary product, create a business
plan, and then create Web pages to
describe and sell that product. David’s
Web-centric course is completely project-
based, and he has designed the course to
take advantage of the best of two teaching

environments. Through-
out the semester the class
holds eight face-to-face
sessions. The remainder
of the semester is con-
ducted online, using the
course Web site to access
handouts and hold
classroom discussions via a computer
conferencing system. E-mail is used
throughout the semester to submit and
return assignments.

Two essential features of an e-commerce
site are customer usability and order
tracking. AGS 3360 students work to
ensure site usability by creating online
forms and locating and uploading
appropriate graphics. Students also develop
an online system for responding to
customer orders, inquiries, and complaints.
The all-important issues of customer
privacy and security are also discussed.

Order tracking, another important
consideration for Dr. Bowen’s e-commerce
students, is accomplished by exploring
database applications. During the final
weeks of the course, student teams engage
in peer-review of each other’s e-commerce
projects. Based on comments from other
teams, final projects are reviewed and
improvements made.

When students from Dr. Bowen’s other
Web-centric course—AGS 3340, Com-
puters, the Internet and Society, heard about
the Web sites created by AGS 3360
students, they asked if they too could
create Web sites for their course. “That
was when | knew | really was on to some-
thing,” reports David. Students in this
class now create their own Web page.

Join us November 9th at 1:30 to learn more
about what WSU students are doing in Dr.
David Bowen’s e-commerce Course. m



It's Worth Readin

This month, the bookshelf spotlight falls ofF—

Researchers Hooked
onTeaching:
Noted Scholars Discuss the

Synergies of Teaching and Research

Higher education faculty, especially those
of research institutions are often faced
with the dilemma of how to effectively
balance or integrate didactic efforts with
their academic research.

In their book, André and Frost invite
noted teacher-researchers to discuss their
approach to this problem by describing
what they do to balance teaching and re-
search. The cases that result suggest that, for
faculty to be successful, integrating teaching
and research is crucial. André and Frost
mention that the contributors stated that for
the most part they don' separate teaching
and research themselves. “For such professors,
teaching and research are part of a unified
whole that is better described as a learning
experience” (p.xvii). m

References:

André, R. & Frost, P.J. (Eds.). (1997). Researchers hooked on teaching: Noted

scholars discuss the synergies of teaching and research. Thousand Oaks, California:
Sage Publications. OTL, LB2331.R487.

New Faculty Café

It's November—you've completed more
than half of the semester, perhaps given
a mid-term, and are gearing up for final
student projects. How can active waiting
help get you through to the semester’s
end? Read on! Passive waiting is charac-
terized by procrastination and usually
results in a heated binge of last-minute
work, hardly conducive to reflective class
preparation. Active waiting makes use of
the in-between times—those “down time”
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* Technology Building Blocks for Teaching

Getting Started with PDF

You've probably heard of PDF docu-
ments, but you may wonder what they
are and why they'd be useful to you.
PDF, or Portable Document Format,

is a way to present the exact look and
content of your original document in a
cross-platform, Web-friendly way. To
create PDF documents, you usually use
Adobe Acrobat, although once you in-
stall Acrobat you don't necessarily have
to actually open the program to convert
your documents.

Online PDF document displayed using Netscape 4.7.

When you install Acrobat, it creates a new printer driver called “PDFWriter.” The
easiest way to create a PDF document, once Acrobat is installed, is to print your
document from within its application of origin, choosing “PDFWriter” as the
printer. Rather than printing a paper copy of the file, PDFWriter converts your
document to an electronic PDF file, and prompts you for a save location and a file
name. If you use a Mac and plan to put the PDF file on your Web site, don't forget

to add .pdf to the file name.

“OK,” you say, “but this still means several additional steps just to get my syllabus
on the Web—why should I bother?” Posting documents on the Web as PDF has
several advantages over posting as HTML, or as downloadable files of other types.
First, PDF documents retain their original layout and “look,” which may be
important to you, and which is sometimes difficult to do when converting to
HTML. Second, PDF documents are viewable with recent WWeb browsers, not even
requiring the free Acrobat Reader, which means viewing them shouldn't be a problem
for your students. Third, unless students have Acrobat, they will only be able to
view your document, not edit or change it (and, even with Acrobat, editing

capabilities may only be rudimentary).

Add to these advantages the ability to turn off printing, and the ability to set a
password to view and/or edit your PDF documents, and you have a powerful tool
for bringing your documents to the Web. You can also use Acrobat, along with
appropriate scripts on your Web server, to easily set up online forms. If you'd like
help getting started using Acrobat to create PDF files of your course-related
documents, please visit the OTL Faculty Development Lab, in 2210 UGL. =

Readers who'd like to create simple PDF files without purchasing the full version of Acrobat may want to try
the following freeware or shareware products: Mac users: PrintToPDF http://www.jwwalker.com/pages/pdf.html.

PC users: WinToPDF http://www.daneprairie.com/.

(Disclaimer: these products are listed for your information only. We have not tested either of them.)

.- Active waiting—a “quick starter’s” tactic

moments when you're waiting for a meet-
ing to begin, or sitting in a traffic jam.
Boice writes, “Active waiting finds time
for small, informal beginnings that cause
little disruption in the daily scheme of
things. It encourages playful and reflec-
tive approximations to what will be done
during serious work sessions” (p. 22). Use
these moments to briefly sketch out a few
ideas or diagrams of what goal(s) you
want students to accomplish in a class

session. Then, when you sit down to the
task of formal class preparation, you will
have already created a general scheme for
how to conduct that class.

With practice, you should find that active
waiting will actually help you become a
more effective time manager. =

References:
Boice, Robert, (2000). Advice for new faculty members: Nihil Nimus. Boston:
Allyn and Bacon.




Upcoming Events

November 3, 2000
Workshop:

“Turning Your Objectives

into Students’ Learning Outcomes”
Workshop Leader: Donna Green
2226 UGL

9:00 am - 12:00 pm

November 9, 2000
Workshop/Group Discussion:
“Technology in Learning”
Workshop Leader: David Bowen
2226 UGL

1:30 - 3:00 pm

November 15, 2000
Workshop:

“A Website for Your Course:
Courselnfo Basics”

Workshop Leader: Deborah Armstrong
MLC /2305 UGL

9:00 am - 12:00 pm

November 16, 2000
Workshop:

“PowerPoint Basics for the
College Classroom”
Workshop Leader: Karen Frade
MLC /2305 UGL

1:30 - 3:00 pm

November 17, 2000
Workshop:

“Putting Your PowerPoint
Presentation on the Web”
Workshop Leader: Amy Campbell
MLC /2305 UGL

9:00 -11:00 am

November 17, 2000
Workshop/Group Discussion:

“GTA Brown Bag”

Workshop Leaders: S. Tipton & K. Frade
2226 UGL

12:30 - 1:30 pm

November 28, 2000
Workshop:

“A Website for Your Course:
Courselnfo Basics”

Workshop Leader: Linda Ellington
MLC /2305 UGL

9:00 am - 12:00 pm

November 30, 2000
Workshop:

“Teaching Portfolio 1”
Workshop Leader: Donna Green
2222 UGL

1:00 - 4:00 pm

December 7, 2000

PBS Live Teleconference:
“With a Little Help from My Friends-
Implementing Information Technology
into the Curriculum”
Kresge Auditorium
2:30 - 4:00 pm

December 12, 2000

Workshop:

“Incorporating Multimedia

into PowerPoint”

Workshop Leaders: Deborah Armstrong &
Linda Ellington

MLC / 2305UGL

1:00 - 3:00 pm

December 15, 2000
Workshop:

“A Website for Your Course:
Courselnfo Basics”

Workshop Leaders: Amy Campbell &
Karen Frade

MLC /2305 UGL

1:00 - 4:00 pm

For more information about the events
listed or to register for the workshops,
call 7.9669

2210 Adamany Undergraduate Library

Wayne State University
Detroit, MI 48202-3967
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Technology in Education

Last month, the OTL faculty development lab (a drop-in lab for
WSU faculty) served as the site for a distance learning workshop
convened by Dr. Bernard Brock and Dr. David Magidson of the
Center for the Arts and Public Policy (CAPP). Five members of
CAPP met via audiographics with personnel from DreamTeam
Technologies in Denver, CO. Audiographics technology combines
audio with shared graphics and provides both the instructor and
learner with a high degree of interactivity. It is an effective tool for
synchronous instruction and training.

The purpose of the workshop was to familiarize CAPP members
with interactive software to be used for a Web-based project involving
CAPP and the Michigan Council for Art and Cultural Affairs
(MCACA). During the workshop, CAPP members received software
training and created and edited \Web pages. OTL Assistant Director

Amy Campbell provided technical support to CAPP members. m




