
• Show students part of an experiment and ask them 

to work in small groups to predict what will happen 

   next. This approach actively engages the students in

the material by giving them a stake in the outcome. 

     (Meyers and Jones, 1993, 71-73).

There are a few key principles to keep in mind
when developing group activities (Smith, 1996):

• Design truly cooperative teams so that the success of 

one member depends on the success of others.

• Expect students to interact through discussion, 

brainstorming, or review of course material.

• Build in individual accountability by assessing the 

performance of each student (e.g., class presentation,

written work).

• Expect students to develop and use appropriate team

skills (e.g., leadership, decision-making, negotiation, 

and communication).

• Include an opportunity for students to evaluate their

team.

Though it is necessary to monitor groups and
to intervene when necessary, observing groups
interacting is also useful for faculty. Instructors
find that they receive valuable and immediate
information about how students process material
and prepare written and oral work, and about
how skilled students are at synthesis, analysis,
argument, and collaboration. This allows in-
structors to react quickly to difficulties and to
more effectively adjust approaches to course
material to meet student needs.
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Group work has been shown to significantly
improve learning and retention of material,
two primary goals of active learning. Benefits
of student collaboration include increased
motivation, higher levels of creativity and
productivity, and development of an increased
awareness of diverse viewpoints. Working
collaboratively also enables students to achieve
a more complex understanding of concepts
and principles (Kleiner, 1997).

Students appreciate and get more out of group
work that is clearly linked to larger course goals
and which has clear objectives and parameters.
Establishing how students will be assigned
to groups, how long an activity will last, how
students/groups will be assessed, and how
individual roles within the group will be
assigned help students feel more comfortable
with the group process and more confident
in the outcomes (Smith, 1966).

Some successful models for group activities
which you may want to consider include:

• In large lecture courses, try having small student 

groups discuss issues relevant to lecture topics through-

out the semester. Following each discussion, randomly

choose 20% of the students to write a position paper

and another 20% to critique the papers. Do this so 

that each student writes and critiques one paper over

the course of the semester (Kleiner, 1997).

• Case studies have been recognized as effective tools 

for promoting analytical thinking. Have student groups

research, develop, and write cases themselves instead

of using prepared cases from a text (Pugh, 1997).

• Try testing students in groups. Testing can be valuable

as a teaching tool, not only as a way to establish grades.

A recent study has shown that when students pair off

to answer a set of test questions, they score higher later,

individually, on the same material than students who

did not work collaboratively (Cortright, 2003).

Using Groups to Increase Student Learning
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among each Honors section face-to-face and
online sections taught within the program,
while still allowing each instructor flexibility
within the course. Honors faculty and UGE
1000 faculty collaborated with OTL to develop
these sections and to pilot their implementation.
The panel presenters will discuss the origin of
this project, the adaptation of the core materials
for the online environment, the innovative

When I began teaching as 
a full-time business faculty 
member I used groups freq- 
uently because 1) I had too
many students in my courses,
2) I knew they’d need to 
work in groups upon grad-
uation, and 3) other business

professors used groups. I’ve slowly come to be-
lieve that groups really do significantly contri-
bute to learning. Now when I ask students to
work in groups, I do it to enhance their learning.

I have come to realize that there are additional
benefits to group work—I truly believe many
times students achieve deeper learning working
in groups. The act of discussing,  debating, and
actively engaging with not only the subject but
with others adds to learning. I have come to
this belief from two directions. First, over the
years I began to notice such changes in my own
students. Second, since becoming Director of
the OTL I’ve been privileged to learn more

about others’ classrooms and to read more ex-
tensively on the research on learning in groups.

If you would like to learn more about effective
group strategies, we are developing a new
workshop on using groups to enhance learning.
Look for the description in the upcoming OTL
calendar for Winter 2004 semester.

Speaking of the new year, during the Winter
semester not only will OTL be offering some
new workshops, but we will also be continuing
our collaboration with other units to bring to
you information that can help you in teaching
your students. Two offerings with the library
are planned.

The first will be offered the first week of January
and is a collaborative effort between the OTL
and the library. The workshop will focus on
the incorporation of electronic resources (library
holdings, e-reserves, etc.) into Blackboard or a
Web site. Later in the semester librarians will
offer a workshop on the use of EndNote. It is
a great tool to aid students as they develop
their research notes and bibliographic refer-
ences. Details on these offerings will be forth-
coming in our next calendar and the next
newsletter.
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Honors UGE 1000 Goes Digital!
Lessons Learned About Multi-Section Online Course Design

Another item I’d like to share with you is the
successful GTA Orientation that was held in
August. This is the third year that GTAs who
completed the jointly sponsored (Graduate
School and OTL) two-day orientation receiv-
ed a “Certificate of Teaching Development”
acknowledging this good start on the road to
teaching. The certificate ceremony was held
October 30th. When first offered in 2001, the
number of GTAs completing enough sessions
to earn the certificate doubled to 91. In 2002
completion rose to 114. This year we had a
record high of 152 GTAs complete the entire
orientation program. The increase is not just
due to the certificate but also because depart-
ments are actively encouraging GTAs to com-
plete the program. The training helps not only
the graduate student and his/her advisor, but
also the undergraduates who may receive bet-
ter instruction because of the training.

Finally, I’d like to share with you some of the
updates that have taken place in your OTL
faculty lab and how faculty are using it. A brief
summary is on the back page of this newsletter.
In the next issue Karen Frade will share addition-
al opportunities you may pursue in the lab.

Join us on Monday, December 8,
at 1:30 p.m. for a presentation and
panel discussion on developing and
delivering multiple sections of a
single course online. Jean Garza,
Director, UGE 1000 and Assistant
Professor of Clinical Laboratory
Science, Nancy Galster, Special
Initiatives Coordinator for the
Honors Program, and Karen Frade
and Laurie Evans of the Office for
Teaching and Learning will demon-
strate the three levels of sites created
in Blackboard for the multiple section
delivery of UGE 1000 and will discuss the lessons
learned in developing and implementing
multiple online sections of a single course.

Twenty sections of Honors UGE 1000 were
offered as fully online courses for the first time
in the Fall 2003 semester. A primary goal in the
design of these sections was to keep the course
goals and the core course material consistent

development of digital materials, the challenges
of maintaining consistency across sections, and
the rewards of this approach. They will present
findings from the varying perspectives of in-
structors, students, and course administrators.

The use of Blackboard as a delivery system,
including the creation of a faculty resource site
within Blackboard, will also be described and
demonstrated in this presentation. The capabil-
ities of Blackboard and the specific ways in
which instructors were provided access to
materials proved central to the success of the
Honors UGE 1000 sections. Technical challenges
of site design, course navigation, and technology
training will also be discussed along with the
solutions devised to respond to such issues.

Join us on December 8 for demonstration,
discussion, and dessert as we share the lessons
learned in taking multiple sections online!

Jean Garza, Karen Frade, Nancy Galster, and Laurie
Evans collaborate on the UGE 1000 Blackboard site.



“Save As” =  Save Space
When preparing files to send by e-mail or post
to Blackboard, the rule is “the smaller, the
better.” PowerPoint, and to a lesser extent MS
Word files, tend to grow disproportionately
large as they are worked on and refined. This
occurs because these applications retain redun-
dant information, including earlier versions of
text or graphics that have been edited or over-
written. Although retaining this information
is useful while you’re creating your presentation—
e.g., by enabling the undo/redo functions that
allow you to return to an earlier iteration of
your work—it remains in the file when you
save and exit your work.

To circumvent this, save final versions of work
using File > Save As rather than with the regular
Save function. (You may Save As using the
original filename, or change it if you prefer).
By doing so, the redundant data created as you
worked on the file is purged, resulting in a
smaller file size.

Have you ever wished Blackboard, WSU Web-
Mail, and other online programs had a spell
check feature? If so, you may want to know
that you can download a free spell check pro-
gram at http://www.iespell.com.

ieSpell can be used with Internet Explorer (IE).
Essentially, it will work in any program where
you are required to type into a text box online,
such as Blackboard or WSU WebMail. The pro-
gram is simple to use—after typing your text
in the text box, just select ieSpell. A dialog box
similar to what you see with the spell check
feature in MS Word will appear.

Installation is easy and relatively quick. Once
installed, you can access and use  ieSpell one
of three ways:

1. Using the Tools menu

2. Using the toolbar button (the program
will install a button on your IE browser
toolbar)

3. Right-clicking on your mouse (PC only)

If you are using MSN/AOL or other IE-based
browsers, you will only be able to use option
three above (right-clicking) to run ieSpell.

Internet
Spell Check Feature
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dents will delay doing this activity until the
last minute leaving the discussion group empty
of communication. Students should “post”
regularly to provide comments for other par-
ticipants to interact with and to build on.
Collison et. al (2000) remind us that in the
virtual classroom “There is no such thing as
sitting silently in the back of the room and
receiving credit for attending a meeting or
class.” We can take this opportunity to involve
all of our students in discussions, even the
quiet ones who are rarely heard even in class-
es with smaller sizes.

Another reason firm deadlines are needed is
because many students are not experienced
participants in online discussion activities and
need guidance to help them keep up with the
pace of the course. Most attend a lecture, pas-
sively listen, and then do their homework the
night before class. To help students stay focused,
it is important to assign the discussion activity
within a day or two of the related reading or
presentation and provide clear deadlines for
online discussion participation.

If you are interested in learning more about
the ideas presented and would like to incor-
porate online discussion activities into your
courses, call Karen Frade at 577-6512 for assist-
ance or register for our Advanced Blackboard:
Designing for Online Communication and
Collaboration course. For more registration
information visit our Web site at
http://www.otl.wayne.edu or call Laurie
Evans, Program coordinator, at 577-9669.
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“Learning is essentially a social process, which
needs to take place in an environment where learners
can share resources, communicate with each other
and provide mutual support” (Ryan et. al, 2000).

The Group features of Blackboard provide an
online environment, which allows small groups
of students to share resources and support each
other’s learning. This is especially effective in
large classes where discussion and group activ-
ities are very difficult if not impossible to facil-
itate as well as for fully online courses.

Many active learning strategies can be employed
using the group features. Here are a few sug-
gestions:

• Use the Group Discussion Area. Create groups 

using the Manage Groups feature. Pose a question

with a hyperlink to an article or reference to the

chapter of the textbook related to a topic in the

Discussion Forum of the Group Discussion area.

Have students share their answers to the question

in a threaded discussion.

• Use Group Virtual Chat. Create groups and offer

a Virtual Chat session in the Group Virtual Chat

area. This is best used for brainstorming activities

where students quickly share their ideas or inter-

pretation of the topics or materials presented in

class. This is not an activity where you should 

expect structured discussion.

• Use Discussion Board and Digital Drop Box.  

Assign resource investigation activities where 

students are asked to seek out information that 

expands their knowledge of the materials pre-

sented in class. Have teams of 4 to 6 students 

take on specific subtopics from the lecture 

material and search either the WSU library data-

bases or the Internet and then share their findings

as discussion threads within the Group Discussion

area. Their collection of findings can then be 

summarized in a document for posting to the 

Discussion Board, be submitted as an assignment

in the Digital Drop Box, or e-mailed to you.

These activities must have very specific time-
lines associated with them because some stu-

Including Online Activities
to Support Learning
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Over the summer plans were made to upgrade
the computing and digitizing capabilities in
the OTL faculty lab. The installations are com-
plete and the lab is ready for you. There are
four PCs designed to allow all the usual processes
plus digitizing capabilities—including new high
end Microtek scanners. There are also three
Macs, one of which is a new G5. Completed
work can be burned on a CD-ROM or DVD or
sent to oneself via e-mail.

If you have print material (up to 11" X 17"),
slides, or photos, the OTL has equipment that
you can use to digitize the material for use in
your teaching. The four PCs also have optical
character recognition software (OCR). There is
also a specialized slide scanner and two scanners
with a multiple page feeder.

Here’s a list of what faculty have done in the
lab so far this fall:

• borrowed a video camera and recorded scenarios

for a PowerPoint presentation

• shortened and edited video (some from VHS 

tapes, some recorded on own) so that only the 

New at the OTL Faculty Lab

2210 Adamany Undergraduate Library

Wayne State University

Detroit, MI 48202-3967

most important elements are used to stimulate 

learning in the classroom

• borrowed a digital camera, and took photos to 

upload to a Blackboard Web site; another took 

photos of off-site equipment and buildings to 

illustrate points in class

• used the multipage feeder to scan exam answers

to Adobe Acrobat to upload for students to re-

inforce learning through review of the correct 

exam answers

• used OCR software to scan text from an out-of-

print book to add to own course lecture notes

• used OCR software to scan foreign language text

and saved it as an editable Word document

Save As works similarly when you create PDF
files using Adobe Acrobat that are manipulated
by rotating or reordering pages, using the text
touch-up tool, or inserting hyperlinks. Adobe
advises that using Save As with the same
filename may reduce PDF file size by eliminating
any changes that are appended to the file.
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• scanned images, tweaked them with scanner 

software, and dropped them into a PowerPoint 

presentation and a Web site

• printed color transparencies (faculty supply the

transparencies)

• while working in the lab checked Wayne e-mail

at http://www.webmail.wayne.ed

One of the new FacDev workstations featuring two
new scanners—the multi-feeder and large print.


